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Introduction

Preface

The Macmillan Science series is a comprehensive science course for all students in primary schools. Building
on practical experience and investigation, the books follow current best practice in science education.
Through engaging content and carefully graded activities and exercises, students are guided to develop a
sound framework of scientific knowledge, understanding and skills.

Discussing ideas with partners and then with the whole class is central to the approach used throughout. In
this way, the children acquire and improve their spoken English, but are also active learners throughout each
science lesson.

There are six full-colour Pupil's Books from the level 1 to the final year of primary school. The main strands of
living things (plants, animals and humans), materials, and the physical world are repeated at each grade,
reinforcing ideas learnt earlier and developing these to a higher level.

Science teaching, especially when it is ‘hands-on’, can be highly enjoyable and rewarding for teachers and
students alike. We hope that Macmillan Science will contribute both to the effectiveness of your teaching and
to the pleasure that you and your class gain from studying science.

David and Penn
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For each level there is : « U \_’ 0 \! Book which gives

clear instructions
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discussion ac
o The Workboo
learning.
o The CD-ROM
and concepts developed in each unit through interactive activities.
The scope and sequence is displayed at the beginning of the Pupil’s Book, together with the objectives
for each unit. Each of the five main areas of science is colour-coded for easy reference from one book to
another.
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Teacher’s Book structure

Each topic is divided into three sections: Lesson preparation, Lesson plan and After the lesson.
Lesson preparation: outlines the topic objectives, equipment needed, key words with definitions and
teaching ideas and background information, linking theory with practice.

Lesson plan: detailed lesson plans including ideas for warm-up and extension activities.

After the lesson: Workbook and CD-ROM answers.



Why teach science in the primary school?

Today, the case for teaching primary science hardly needs to be stated. Science, alongside numeracy and

literacy, is a core component of the primary school curriculum in schools around the world.

The reasons for teaching science at the primary level may be summarised as follows:

 investigation-based science learning develops children’s curiosity, problem-solving, practical and
communication skills

« basic scientific knowledge of the human body, diet, living things, the environment, materials, forces
and energy contributes to children’s developing awareness of themselves and their relationship to their
surroundings; this knowledge will help them to make healthy choices, to keep safe and to solve problems
as they move through life

« scientific values and attitudes such as respect for evidence, questioning, flexible thinking and the
willingness to share knowledge and ideas are relevant in all areas of children’s learning, not just science

« through science, children become aware of environmental issues and the impact that they as individuals
can have on their surroundings; they develop respect for living things and their environment and become
aware of the harm that simple actions such as littering, wasting energy or contaminating water supplies
can cause ;

Successful teaching and learning with Macmitiar Sc

Effective science
1 Plan well-resa e discussion
and the pract J ut specific

measuring eq {

2 Allow childre deas. Sometimes
these ideas may be quite different to accepted scientific ones but are often valid from a child’s point of
view. They provide a key to developing scientific concepts.

3 Encourage children to discuss their ideas with their partners and the rest of the class so that they learn to
be active learners, articulating their own ideas and listening to those of others.

4 Introduce the key words shown in each unit, developing a shared understanding of these and
encouraging children to use them when they express their ideas. Developing working definitions for new
vocabulary and using the glossary can help children to clarify meanings of scientific terms.

5 Try to ask ‘open questions’ so that children are encouraged to think through their ideas in depth rather
than just recalling information. Often, inserting ‘do you think’ into a question can elicit a more meaningful
response.

6 Teach scientific recording, using charts and graphic organisers. These enable comparisons to be made
and reduce the amount of writing required, leaving more time for discussion and practical work.



7 Use the school grounds and the neighbourhood as an extension of the classroom, encouraging children
to observe things that they may otherwise walk past each day.

8 Science is a way of thinking, not just a body of knowledge, so encourage the children to think of
themselves as scientists so that they develop a wonder of the natural world and an excitement for
exploring the world around them.

Teaching a lesson

1 Look through the learning objectives and key words to decide how the children can be supported
during the topic. The language boxes give additional ideas for how children’s language needs can be
addressed.

2 Check the resources list and ensure that there is enough equipment for all the children to participate in
the practical work. Resources can be put out on each table or placed nearby so that it does not cause a
distraction during the introduction to the lesson. Ideally, children should work in pairs or small groups so
that each person can play an active part.

3 Arrange the classroom to ensure easy movement, making
from chairs.

4 If an interacti
reinforce voca

5 Let the childre
during the les and summarise
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Developing children’s scientific vocabulary

To become scientifically literate, children must acquire the vocabulary they need to describe their
observations and ideas. To aid with this aspect of their learning, new key words are identified in every
lesson. Simple definitions for all the key words are given in the glossary at the back of the Pupil’s Book, and
the Teacher’s Guide offers suggestions for helping children to learn these new words.

During the lesson, you could write the key words on the board as they are introduced. Children could copy
the key words into their notebooks. If you print the key words on individual cards, they can be used as
flashcards for reading practice. Key word cards can also be used to label displays and to play word games.

.5 )



General safety rules for students

Hazardous laboratory chemicals such as strong acids and alkalis should not be used in the primary school,
but common household chemicals such as cleaners and paints are often intfroduced for various activities.
These must be treated as potentially hazardous, and any safety instructions on the container followed. In
general, anything which is irritating, toxic or corrosive (bleach, for example) should be handled only by the
teacher.

Particular care should be taken with matches, candles and other naked flames and heat sources. In lower
primary, children should not use heat sources themselves; these should only be demonstrated by the
teacher. We advise against the use of spirit burners by pupils in the primary school because of the fire risk
posed by fuel spills.

Safety equipment

There is some basic safety equipment that you should have when you do an experiment. Make sure you

have the following nearby:

o First Aid box. irst Aid box com i i mething eplace it. The most
important thi \ dages, large
bandages an

o Bucket of wat / /\ \

need water.

in the eyes)

o Fire blanket. A (-1 fire, quickly lay the
S AAMA M}LI AN

o Fire bucket. F| {U M g=h¢ dle in it. Sand is
very good for tting o CA‘i |\_)|\I 5 use sand.
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derstanding of

the natural world d trip.

o Visit the site y

o Ifthereis a we !
the visit. Brief them about the topics the children have been studying in recent lessons

« It is often helpful to prepare worksheets for the trip. These should prompt the children to find and answer
questions about the important specimens/features you want them to see and understand

o Make a safety assessment before committing yourself to the trip. How many adults will you need to
accompany the class? Are there any particular hazards at the site?

o Follow up the trip with a lesson in which children talk and write about their experiences.

on the day of



Lesson preparation
OBJECTIVES

v list some of the things a scientist studies
v/ describe some of the things a scientist does

EQUIPMENT
What do scientists study? Warm up What do scientists study? Extension

everyday objects that will encourage questions, eg for each child: a magnifying glass, everyday objects
a coconut, an ice balloon (a balloon filled with water

and frozen overnight), a rock or a seed

Activity 2

paper, coloured

BACKGRO /\
Science is about / g 5 important for
children to unde

observing, meas

. A(- i 'V - [ \.\ Ie skills such as
y‘! S lessons.
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Language support

experiment (v) Show a picture of children doing a Are the children seeing what happens? (Yes)
simple experiment.

measure (v) Show pictures of a measuring jug, Is it a way of seeing ‘how much’? (Yes)
scales or a ruler.

observe (v) Show a picture of children looking at  Are they looking carefully? (Yes) Are they
an experiment. looking quickly? (No)

record (v) Show a picture of a simple chart or Does it show what happened? (Yes)
table.

world (v) Show a picture of Earth. Is it where we live? (Yes)




Lesson plan
What do scientists study? p4

Warm up

Ask What is science? What is a scientist? Tell the children to talk in pairs about the answers. Then discuss

the answers as a class. Ask Can you draw a picture of a scientist? Display the pictures and discuss how the
children have represented scientists. Explain to the class that a scientist can be female or male, young or old,
and that during these science lessons they are all going to become scientists.

Ask What do scientists study? Tell the children to look at page 4. Discuss the list of things that scientists study.
Show an obiject, eg a coconut, rock, seed or ice balloon. Ask Can you think of some questions about this?
(Where does it come from? What is it made of? Why is it that shape?) Ask Can you think of anything we could
do to find out more about this object? What will happen if we put it in water? Will it sink/float? Explain that
this is the way scientists work — asking questions and then carrying out experiments.

Activity 1 p4
Tell the children t

Answers
a She is using ¢

MACM I LLAN

Extension
Give each child o 0 2ach object,
choose one, and EDU /'\i |\.)[\I
e
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Warm up

Tell the children t
of skills on page 5.

Activity 2 p5
Tell the children to draw and colour a picture of themselves being a scientist. Ask What are you doing?

Display the pictures the children have drawn next to those they drew of their ideas of what a scientist looks
like. Discuss some of the similarities and differences between them.

Extension

Ask the children to think of questions that scientists might explore. Give them a few examples, such as Why
is the sky blue? Why do we need to sleep? There is no need to answer the questions.

Check your progress p5

Answers

1 world, experiment
2 Children find pictures of scientists at work and say what they are doing.

8)



Lesson preparation
OBJECTIVES

«/ identify dangers when doing science
v/ explain how to do science safely

EQUIPMENT

no equipment needed

BACKGROUND INFORMATION

Science is essentially a practical subject with children carrying out practical investigations and moving
around the classroom. It may involve hot water, heating substances, cutting things and weighing things. It is
essential to keep_any risk fo the minimum. This topic outlines dangers in science and ways that children can
keep safe during f_,;f .
There are simple rel

is helpful to look ;’J sson, ensuring the
removed to one ¢ :
around the roo
wherever possib
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Language suppol

heavy (adj)

hot (adj)
poisonous (adj) : ou ill? (Yes)

sharp (adij) Show a picture of a sharp knife. Will it cut? (Yes) Is it sharp? (Yes)




science safety

Lesson plan
Dangers of science pé

Warm up

Ask What kind of things do scientists do? Do you think that any of these are dangerous? Do you think you will
be doing anything dangerous in science lessons? Discuss responses with partner.

Activity 1 pé

Tell the children to look at the pictures on page 6. Ask them to decide how each of these things could
be dangerous. Make sure your discussion includes the danger of things that are hot, heavy, sharp and
poisonous.

How to stay safe in science p7

Ask the children to.think.o
their ideas.
Tell the children t Discuss each in turn an _ ese must be
followed every sc

iscussion about

Extension

Ask the children M dreaiting ' /1 I LI i ! T ‘ ' have discussed.
Look at the list of ” atith j§,8 /L and ¢ > main points.
Ask the children . ; 0 it Dbk_, ATlU message is

clear and that the
Sample marketing text © Macmillan Publishers LTD
Check your |

Answers

1 sharp, hof,
2 Children sa
include the main ideas on page 7.



Topic 1 The things around us PB p8-11

e Distinguish living and non-living things

e Distinguish plants and animals

e Sort and classify living and non-living things

Topic 2 Plants and their parts PB p12-15

e Name the parts of a plant
e Collect and handle specimens
e Make a leaf print

Topic 3 The imj
¢ |dentify how s

used
e Use good hygie
¢ |dentify differe

Topic 4 Seeds

¢ |dentify seeds as plant parts from which new
plants grow

e Sort and classify specimens

e Care for a growing plant

Review questions PB p24-25

Level 2 Level 3

Topic 1 Plant life Topic 1 Plant parts: roots and stems
Topic 2 Plants we eat Topic 2 Plant parts: branches and leaves
Topic 3 Making things from plants Topic 3 Looking at flowers

Topic 4 How do plants grow? Topic 4 Germination and growth

")



U The things around us

Lesson preparation

OBJECTIVES

@) distinguish living and non-living things
@) distinguish plants and animals
@) sort and classify living and non-living things

EQUIPMENT

Activity 3

a collection of pictures and/or objects that the children can sort info living/non-living things, eg plants,
animals, common household objects; labels for ‘living” and ‘non-living’.

Living and non-living things Extension

a camera

BACKGRO / /\ |

Distinguishing b

y may correctly

label things as ‘li \ ot scientific ones.
Many psycholog l \4; oo L i— A f ‘living’ things.
They found that ¢ ~ m .,_,r 1 \' a clock or a toy

car is living beca \ , P A such as ‘it is
/ )

living if it is not b // r L Ti U \I

The biological cri HVing o mm'\ﬂtu*g ekl @ Aeenilias Fublishers 17D e and respond

to stimuli. At this and move.
Take children ou 1 d classifying
objects. This will teria. It is also
helpful for childre
example, if they say a plant is living, eir choice. Some things are
very difficult to classify because they show some of the characteristics of living things, eg fire and a car.

Language support
animal (n) Show pictures of a cat, a giraffe and a  Is it a person? (No)
hippo.
living (adij) Show pictures of people, animals, Do they all need food? (Yes)
plants and trees.
non-living (adj) Show pictures of rocks and a wall. Do they need food and water? (No)
plant (n) Show a picture of a plant. Is it a tree? (No) Is it alive? (Yes)

12



Lesson plan
Living and non-living things p8

Warm up

Take the children outside and ask them to name some of the things they see around them. Ask Can you
name two things that are the same in some way? They may name two buildings. Ask the children to give
reasons for their choices. Ask Can you name two things that are different? Again, ask the children to give
reasons for their choices.

At this stage it is not necessary to discuss living and non-living things.

Activity 1 p8
Look at the picture. What can you see?

Tell the children to look at the picture on page 8. Ask What can you see? Ask the children to name some of
the things in the picture. Ask the children to talk in pairs, taking it in turns to choose two things in the picture
that have somet : Iren to share
some of their exc

A/&c TLLAN
Look at the pi \ ﬂﬂh ‘ ‘ thing J.A e chil

4 VWi afthese derbnving? Ak the
2 answers as d
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children to talk i
class. Talk about
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Answers

Living: tree, ins¢ i
Non-living: stone, house, flre car, radio, boat

Activity 3 p10

Make a set of living things. Make a set of things that are non-living.

Tell the children to look at the picture on page 10. Ask Which are living things? Which are non-living things?
Ask the children to sort pictures and objects into sets of living and non-living things. Ask them to do this in
pairs and discuss each item. Encourage the children to think of reasons for their choices.
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Activity 4 p10

Look at the picture above. How are the things different?

Which things move? Which things grow? Which things stay the same?

Tell the children to look at the picture on page 10. Ask How are these things different? Which things move?
Which things grow? Which things stay the same? Tell the children that living things move and grow, whereas
some non-living things can move but do not grow. Plants can turn towards the light and twine around poles.
Ask the children to follow the same procedure, in pairs, with the sets of living and non-living things they
made in Activity 3. Discuss the responses as a class.

Answers

They are different because the boy, girl and plant are living and the other items are non-living.
Move: boy, girl; Grow: plant; Stay the same: glasses, book, toothbrush, feather, ball

Extension

Ask the children to photograph six living and six non-living things in the local area and present them as a
slide show.

Ask the children
in the chart, and

to write things

Living thing

Warm up

Ask How do you ( an! g 1ings? AS to look around
the classroom a " .[: DU K_,Al |U I\I
Activity 5 p1 Sample marketin%lé(t © Macmillan Publishers LTD

Tell the children t / 5 are animals?

Discuss the ans /

Answers
Plants: ¢, e, f, i, j; Animals: a, b, d, g, h

Extension

Take the children to a nearby garden or park. Ask them to list the living and non-living things.
Play 20 questions with objects such as a plant, an animal, a rock, a toy car and an apple.

Check your progress p11

Answers
1 living, non-living
2 Children draw a plant and an animal.

14



After the lesson

Workbook p4-7
Answers
1 Living things: b, d, e, g, h, i, k; Non-living things: a, ¢, f, j, I, m
2 Children draw a living thing and a non-living thing in the boxes.
3 Animals: g, b, d, g, h; Plants: ¢, e, f, i, |
4 Children draw their favourite animal and their favourite plant in the boxes.
5 atrue, b false, c true, d true, e false
6 Children draw a bigger tree and a bigger cat in the boxes.
7 Children complete the arrows on the chart.
8 Children chant the sentences and add more themselves.
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